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2. Next announce to the class what the password of the day will be 
 “Today’s password is “___________”.  

 

3. Announce the reward that is available to the winners: 
“Today’s reward is __________. Up to ________ winners will split the 

reward. Remember if there is only one winner they get the whole prize 
themselves”  

 

4. Pass out each student a record sheet  
“I am passing out sheets of paper you will record each time you hear me say 

the password for today. Please make an X or tally mark each time you hear 
the word. When the game ends anyone who has the correct number of times 
the word was said will be eligible for the reward. Remember only __ students 
can win so don’t react or tell your neighbor when I say the word.  

 

5. When you are ready to begin switch the Motivaider to start the clock. When the 
Motivaider vibrates work the password into your lecture as natural as possible 
within 30 seconds of the vibration.  

 

6. At the end of the 20 minutes announce that the game is over and collect all the 
record sheets from the students.  

“Okay class, the game is finished. Please turn in your record sheets 

over and pass them to the end of your row.  

7. Check each students record sheet and determine which students have the correct 
number of marks based on how many times the password was said. 

 

8. From the papers of correct students randomly draw the number of students that 
was predetermined. If fewer students than the number you predetermined won, 
then split the reward between the correct students. If only one person won then 
he/she gets the full prize.  

 

9. Provide the winning student/students with their reward right  away. If this is not 
possible (e.g. extra points on the next quiz) give the student a tangible item such 
as a card or coupon.  
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APPENDIX B – RECORD SHEETS 

Classroom Password Record Sheet 

Name:_____________________  Date:__________ 

          

 

Classroom Password Record Sheet 

Name:_____________________  Date:__________ 

          

 

Classroom Password Record Sheet 

Name:_____________________  Date:__________ 

          

 

Classroom Password Record Sheet 

Name:_____________________  Date:__________ 
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APPENDIX C – BEHAVIOR INTERVENTION RATING SCALE  

Please respond to each of the following statements thinking about the intervention you 

implemented (i.e., Classroom Password Game) Please then circle the number associated with your 

response. Be sure to answer all statements. 

 

 Strongly 

Disagree 

Disagree Slightly 

Disagree 

Slightly 

Agree 

Agree Strongly 

Agree 

Password Game was an 

acceptable intervention for 

the students’ problem 

behavior(s). 

1 2 3 4 5 6 

Most teachers would find 

The Password Game 

appropriate for other 

classroom behavior 

problems. 

1 2 3 4 5 6 

The Password Game proved 

effective in helping to 

change students’ problem 

behavior(s). 

1 2 3 4 5 6 

I would suggest the use of 

the Password Game to other 

teachers. 

1 2 3 4 5 6 
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The behavior problems were 

severe enough to warrant use 

of this intervention. 

1 2 3 4 5 6 

Most teachers would find the 

Password Game suitable for 

the classroom use described. 

1 2 3 4 5 6 

I would be willing to use the 

Password Game again in the 

classroom. 

1 2 3 4 5 6 

The Password Game did not 

result in negative side effects 

for the students. 

1 2 3 4 5 6 

This intervention would be 

appropriate for a variety of 

students. 

1 2 3 4 5 6 

The Password Game was 

consistent with interventions 

I have used in the classroom 

setting. 

1 2 3 4 5 6 

The Password Game was a 

fair way to handle the 

students’ problem behavior. 

1 2 3 4 5 6 
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The Password Game was 

reasonable for the problem 

behaviors described. 

1 2 3 4 5 6 

I liked the procedures used 

in the Password Game 

1 2 3 4 5 6 

The Password Game was a 

good way to handle the 

students’ problem behavior. 

1 2 3 4 5 6 

Overall, the Password Game 

was beneficial to the 

students. 

1 2 3 4 5 6 

The Password Game quickly 

improved the students’ 

behavior. 

1 2 3 4 5 6 

The Password Game 

produced a lasting 

improvement in the students’ 

behavior. 

1 2 3 4 5 6 

The Password Game 

improved the students’ 

behavior to the point that it 

did not noticeably deviate 

from other classmates’ 

behavior. 

1 2 3 4 5 6 
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Soon after using The 

Password Game, the teacher 

noticed a positive change in 

the problem behavior. 

1 2 3 4 5 6 

The students’ behavior 

remained at an improved 

level even after The 

Password Game was 

discontinued. 

1 2 3 4 5 6 

Using The Password Game 

did not only improve the 

students’ behavior in the 

classroom, but also in other 

settings (e.g., other 

classrooms, home). 

1 2 3 4 5 6 

When comparing the 

students with other well-

behaved peers before and 

after the use of the 

intervention, the students’ 

and the peers’ behavior more 

more alike after using the 

intervention. 

1 2 3 4 5 6 
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The intervention produced 

enough improvement in the 

students’ behavior so the 

behavior was no longer a 

problem in the classroom. 

1 2 3 4 5 6 

Other behaviors related to 

the problem behavior were 

also likely improved by the 

intervention. 

1 2 3 4 5 6 
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APPENDIX D –  CHILDREN’S INTERVENTION RATING PROFILE  

 

 Strongly 

Disagree 

Disagree Slightly 

Disagree 

Slightly 

Agree 

Agree Strongly 

Agree 

Classroom Password Game was 

fair. 

1 2 3 4 5 6 

I liked Classroom Password Game 

1 

 

2 3 4 5 6 

I think other students would like 

Classroom Password Game 

1 2 3 4 5 6 

Classroom Password Game 

helped me do better in school. 

1 2 3 4 5 6 

There are better ways to handle 

problem behaviors than using 

Classroom Password Game 

1 

 

2 3 4 5 6 

Classroom Password Game 

caused problems for my friends 

1 2 3 4 5 6 
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APPENDIX E  PARENTAL CONSENT FORM  

Parental Permission Requested 

Overview 

Your child’s teacher has been implementing a new classroom management strategy over 

the past several weeks as part of a local research project. Your child is being asked to 

complete a brief survey about the intervention to determine if he/she liked the 

intervention. The survey will take 1-2 minutes to complete and should not cause any 

discomfort to your child.  

If you elect for your child not to complete the survey, they will be asked to complete 

other school work while his/her classmates complete the questionnaire. Your child’s 

academic standing will not be affected by completion or non-completion of the survey. 

No identifying information (such as your child’s name) will be collected.  

 

Background Information  

This survey will be used by researchers at The University of Southern Mississippi to 

evaluate the acceptability and effectiveness of a classroom management intervention. 

Your child’s classroom teacher utilized the intervention over the past several weeks to 

determine its effects on academic engagement and disruptive behavior. This research is 

intended to improve the services we can give children in public schools and is not 

associated with agency other than The University of Southern Mississippi and your 

child’s school district.  

 

Additional Information  

A copy of the survey will be made available to you upon request. Students returning a 

signed copy of this form will be provided with a small reward. Rewards will be provided 

for any student returning the form regardless of parental decision of consent. 

 

Participant’s Assurance 

This project has been approved by the Institutional Review Board, which ensures that 

research projects involving human subjects follow federal regulations. Any questions or 

concerns about rights as a research subject should be directed to the Manager of the 

Institutional Review Board at 601-266-5997. Participation in this project is completely 

voluntary, and participants may withdraw from this study at any time without penalty, 

prejudice, or loss of benefits.  

 

If you have questions or concerns about the research, please contact Kayla Bates or Dr. 

Evan Dart. Phone: 601-266-5255; Email: kayla.e.bates@eagles.usm.edu; 

evan.dart@usm.edu  
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Consent  

 
By signing this portion of the consent form, I acknowledge that I have read the 

information in this form and I agree to allow my child to take part in this brief survey. 

 

__________________________________

_ 

Child’s Name  

 

__________________________________

_ 

Parent/Guardian’s Name  

 

________________________  

Relationship to Child  

 

 

 

 

 

__________________________________

_ 

Parent/Guardian’s Signature  

 

________________________  

Date  

 

 

Or 

By signing this portion of the consent form, I acknowledge that I have read the 

information in this form and I will not allow my child to take part in this survey.  

 

__________________________________

_ 

Child’s Name  

 

__________________________________

_ 

Parent/Guardian’s Name  

 

________________________  

Relationship to Child  

 

 

 

 

 

__________________________________

_ 

Parent/Guardian’s Signature  

 

________________________  

Date  
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APPENDIX F  OBSERVATION SHEET  

Teacher Initials:________       Date:________       Observer:_______       IOA:_______ 

 

 

 

Interval AEB 

Pass.  

On-
T  

 

DB Inn  Interval AEB 

Pass 

On-
T 

 

DB Inn 

 

Interval AEB 

Pass. 

On-
T 

 

DB Inn 

1.1      7.5      14.3     

1.2      7.6      14.4     

1.3      8.1      14.5     

1.4      8.2      14.6     

1.5      8.3      15.1     

1.6      8.4      15.2     

2.1      8.5      15.3     

2.2      8.6      15.4     

2.3      9.1      15.5     

2.4      9.2      15.6     

2.5      9.3      16.1     

2.6      9.4      16.2     

3.1      9.5      16.3     

3.2      9.6      16.4     

3.3      10.1      16.5     

3.4      10.2      16.6     

3.5      10.3      17.1     

3.6      10.4      17.2     

4.1      10.5      17.3     

4.2      10.6      17.4     

4.3      11.1      17.5     

4.4      11.2      17.6     

4.5      11.3      18.1     

4.6      11.4      18.2     

5.1      11.5      18.3     

5.2      11.6      18.4     

5.3      12.1      18.5     

5.4      12.2      18.6     

5.5      12.3      19.1     

5.6      12.4      19.2     

6.1      12.5      19.3     

6.2      12.6      19.4     

6.3      13.1      19.5     

6.4      13.2      19.6     

6.5      13.3      20.1     

6.6      13.4      20.2     

7.1      13.5      20.3     

7.2      13.6      20.4     

7.3      14.1      20.5     

7.4      14.2      20.6     
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Operational Definitions for Observation Form 

1. Disruptive Behavior: Includes inappropriate vocalizations (e.g., talking without 
permission to other students or teacher, shouting out, talking back); Out of seat 
– buttocks removed from seat for 3+ seconds (students are allowed to sit on 
their feet); Playing with Objects (Playing with objects not associated with 
academic related tasks – e.g., combing hair, slamming books, scribbling/coloring, 
digging in book bag, playing on phone).  

2. Academic Engagement: Attending to the ongoing task demand for 3+ seconds 
(e.g., working on assignment, talking to the teacher or group members with 
permission, taking notes or raising a hand. Or when the student is passively 
attending to the assigned work and includes (but is not limited to) listening to a 
lecture, looking at a worksheet, reading assigned material silently, looking at the 
blackboard or teacher during instruction, listening to a teacher or peer respond 
to a question 

3. Passive Off-Task: when a student is not attending to the academic task at hand 
actively or passively nor are they being disruptive. (i.e. staring into space, 
sleeping, doing nothing)  

• Observation Procedure: Momentary time sampling: when notified, look up at 
student for 3 seconds and record if student is engaging in DB, AEB, or POA. 
Observe each child in the class: start with one child and alternate after each 
interval.  

• ONLY ONE BOX WILL BE CHECKED PER INTERVAL!  
 

Occurrence of AEB = _______/120= ______% 

Occurrence of DB = _______/120= ______% 

Occurrence of POT = _______/120= ______% 

 

\ 
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APPENDIX G – IRB Approval Letter 
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APPENDIX H  TEACHER CONSENT FORM  

Dear Teacher, 

I am a doctoral student in the School Psychology Program at The University of Southern 

Mississippi working under the guidance of Dr. Evan Dart. As part of my thesis, I am 

researching the effectiveness of a classroom-based intervention, the Classroom Password 

Game, a procedure used to increase on-task behaviors and decrease disruptive behavior. 

Your classroom has been referred for class wide inattention and disruptive behavior, 

which the intervention aims to address, therefore we hope you will participate in the 

study. 

If you agree to participate in this study, we will ask you to perform several tasks. First, 

prior to the implementation of the CPG, a screening procedure will be conducted to 

verify your classroom’s capacity for participation. If your classroom qualifies for 

participation, I will conduct a training session to explain and practice the steps of the 

intervention with you prior to implementation. The CPG is an intervention in which 

students will be asked to record the number of time the password of the day is stated. In 

order to participate in the study, your classroom must demonstrate disruptive behavior in 

at least 30% of the observation intervals at the time of the screening session in order 

qualify for the study. If the classroom does not qualify for participation other services 

will be made available to you. 

Throughout the study, classroom observations will be conducted multiple times a week 

by myself or another trained graduate student from the USM School Psychology 

program. The study will consist of two phases. Following the initial screening 

observation, data will be collected on the targeted behaviors. At this time, you will 

conduct class as normal without the implementation of the CPG. During the second 

phase, the CPG will be implemented in the classroom. The game will consist of you 

picking out a password of the day that pertains to your lecture but will not be too obvious 

or too common. The students are asked to make a tally or “X” on their record sheet every 

time they hear you say the word. At the end of each game the students with the correct 

number of tally marks or “X’s” are eligible for a prize.   

Following each day of observations, you will be provided with feedback on the game 

implementation. At the end of the study, you will be asked to complete a questionnaire to 

assess social acceptance of the CPG. Agreeing to participate in this study may offer 

several benefits for you and your students. By participating in this study you will be 

trained on the implementation of a new intervention technique that can be used with other 

students. An additional benefit is the expected decrease in inappropriate behaviors and 

the increased appropriate on-task behaviors by your students. 

Students’ behavior will be monitored to ensure undesired effects (e.g., increase in 

inappropriate behaviors) do not happen. Should we observe any unanticipated effects on 

your students’ behavior, modifications or discontinuation of the intervention will occur, 
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and your students will be provided with other appropriate services. There appear to be 

very few risks for either you or your students participating in this study. The greatest 

discomfort for you may be related to implementing a new procedure in the classroom. To 

reduce discomfort, I and/or other trained graduate students will provide training, 

materials, and will be available to answer any questions you may have. Your students 

should not experience any discomfort from the implementation of the recommended 

intervention. 

All interviews, observations, and other information obtained during this study will be 

kept strictly confidential. Your name, students’ names, and other identifying information 

will not be disclosed to any person not connected with this study. Results from this 

research project may be shared at professional conferences or published in scholarly 

journals; however, all identifying information will be removed from publications and/or 

presentations. Your participation in this study is entirely voluntarily. In addition, you may 

withdraw from this study at any time without penalty, prejudice, or loss of benefits. 

Further services, if needed, may be provided outside the scope of this study. Whereas no 

assurance can be made concerning results that may be obtained (as results from 

investigational studies cannot be predicted) the researcher will take every precaution 

consistent with the best scientific practice. 

If you agree to participate, please read, sign, and return the following page. Please keep 

this letter for your records. If you have any questions about this study, please contact 

Kayla E. Bates at (601-416-8803; Kayla.e.bates@eagles.usm.edu) or Dr. Evan Dart 

(Evan.dart@usm.edu). This project and this consent form have been reviewed by the 

Human Subjects Protection Review Committee at USM, which ensures that research 

projects involving human subjects follow federal regulations. Any questions or concerns 

about rights as a research subject should be directed to the Institutional Review Board 

Office, The University of Southern Mississippi, Box 5147, Hattiesburg, MS 39406-5147, 

(601) 266-6820. 

Sincerely,  

Kayla E. Bates, B.S. School Psychologist in Training 
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THIS SECTION TO BE COMPLETED BY TEACHER 

Please Read and Sign the Following: 

I have read the above documentation and consent to participate in this project. I have 

had the purpose and procedures of this study explained to me and have had the 

opportunity to ask questions. I am voluntarily signing this form to participate under the 

conditions stated. I have also received a copy of this consent. I understand that I will be 

asked to implement a classroom-based intervention called the Classroom Password 

Game, and observations will be conducted in the classroom on the students’ behavior. In 

order to do so, I will be required to complete a consultation session, to implement the 

intervention, and to complete a structured questionnaire to assess my satisfaction with 

the intervention. In addition, I will be trained on all of the intervention procedures by the 

primary experimenter. I further understand that all data collected in this study will be 

confidential and that my name and the students’ names will not be associated with any 

data collected. I understand that I may withdraw my consent for participation at any time 

without penalty, prejudice, or loss of privilege. 

______________________________________ Signature of Teacher 

______________________________________ Date 
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APPENDIX I  PROCEDURAL INTEGRITY CHECKLIST 

Date:    ______  Observer: ____________________ 

                   

 Training Steps  Yes No 

1 How to determine the password of the day     

2 Determining the number of winners and prizes per day    

3 Selecting the number of time the word will be said    

4 Explaining how the interval timer works    

5 Have the teacher set the timer    

6 Explain classroom password game procedures    

7 Explain the record sheets     

8 Explain how to end the game   

9 Explain how to select winners    

10 Decides on a reward   

 

 

Number of steps competed:     /10 

Percentage of steps completed: _______ 
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APPENDIX J  TREATMENT INTEGRITY CHECKLIST 

To be completed by the observer at the end of game 

Date: ___________________   Teacher: ___________________  

Observer: ________________  IOA:______________________ 

                

 Classroom Password Game  Yes No 

Before the Game  

1 Announce the game is about to begin and daily password?   

2 Announce reward available and how many eligible winners    

3 Pass out the record sheets    

4 Set and started the interval timer    

5 Works password discreetly into typical instruction/conversation    

End of the Game 

6 Announce the end of the game after 20 minutes   

7 Number of times Password was said   

8 Pick up, check record sheets, and draw from the number of winners    

9 Announce the winners    

10 Provide the winners with the reward    

 

Number of steps competed:     /10 

Percentage of steps completed: _______ 
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