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COLLECTION: 

CAREERS IN TIMES OF 

CRISIS

RESEARCH

The Impact of Psychological 
Distress Due to COVID-19 
on College Student Career 
Development

SARA DRIVER 

EMILY BULLOCK-YOWELL 

ABSTRACT
The COVID-19 pandemic has been an ongoing public health crisis and continues to 
create a variety of challenges (Centers for Disease Control and Prevention, 2020). Since 
the challenges of COVID-19 seem to be particularly salient for traditional college-age 
students (Kujawa et al., 2020) and career development is a corner stone of development 
at this stage, the current study investigated what impact the COVID-19 pandemic-
related stress has on the psychological distress, career-development self-efficacy, and 
career decidedness of a sample of college students. Three hundred one students from 
a southeastern United States university participated in the study. We hypothesize 1) 
Impacts from pandemic stress will negatively impact the career development (i.e., 
self-efficacy and decidedness) of college students and 2) psychological distress will 
mediate the relationship between pandemic stress and the career development of 
college students.

The analysis revealed that pandemic stress does not directly impact the career 
development of college students. However, mediation analyses revealed a positive 
indirect relationship between pandemic stress and career decidedness when 
accounting for psychological distress as well as a negative indirect relationship 
between pandemic stress and career decision making self-efficacy when accounting 
for psychological distress. While impacts from COVID-19-related stress did not directly 
account for changes in career decision making self-efficacy and decidedness on its 
own, when in the presence of psychological distress the relationship between pandemic 
stress and career development exist. Moreover, the positive relationship between 
pandemic stress and career decidedness suggests that higher pandemic stress is 
associated with more career undecidedness when accounting for psychological 
distress. Likewise, the negative relationship between pandemic stress and career 
decision making self-efficacy suggests that higher pandemic stress is associated with 
lower levels of self-efficacy when making career decisions. Practical implications for 
these findings are discussed.
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University counseling centers are reporting an increase 
in students seeking services for mental health concerns 
(Xiao et al., 2017). Eisenberg, Hunt, and Speer (2013) 
surveyed 14,175 college students across 26 campuses 
and found a 17.3% prevalence for depression, a 15.3% 
prevalence for non-suicidal self-injury, a 7% prevalence 
for generalized anxiety, a 6.3% prevalence for suicidal 
ideation, and a 4.1% prevalence for panic disorder. 
While many college students experience mental health 
challenges while adjusting to new living situations and 
completing assignments, there is an increasing body of 
research that suggests students are also experiencing 
mental health concerns related to their own career 
development (e.g., Thompson et al., 2019).

Work can be a significant predictor in well-being 
and mental health struggles can impact one’s career. 
Subsequently, career development and mental health 
not only overlap but they have many potential reciprocal 
effects (Redekopp & Huston, 2019). Furthermore, while 
career issues may not be a part of the client’s original 
presenting concern, often, clinicians in university 
counseling centers find that career development 
issues become apparent over the course of counseling 
(Hinkelman & Luzzo, 2007; Pace & Quinn, 2000). 
Hughes and Gibbons (2018) emphasize several career 
development issues many students face may include, 
being a first-generation college student, not knowing 
what major to choose, cultural factors, familial support, 
and environmental factors.

A current environmental factor that may impact a 
college student’s career development is the COVID-19 
pandemic. According to Kujawa et al., (2020) emerging 
adults, or those the typical age of college students, are 
at a particularly high risk for depression and anxiety due 
to the psychological effects of the COVID-19 pandemic 
(Kujawa et al., 2020). According to Centers for Disease 
Control and Prevention (2020), COVID-19, also referred 
to as the coronavirus, is a respiratory virus that spreads 
between people through respiratory droplets that are 
expelled when an infected person sneezes, coughs, or 
talks. To reduce the chance of spreading, people who 
become infected are recommended to quarantine after 
the onset of symptoms. Additionally, people are being 
asked to socially distance and stay home with the similar 
hope of lessening the spread of COVID-19. Some who 
contract the virus are asymptomatic and do not develop 
symptoms. For those who do develop symptoms, they 
can range from mild to severe may include coughing, loss 
of sense of smell and/or taste, fever, fatigue, and death 
in the most severe cases (Centers for Disease Control and 
Prevention, 2020).

Although physiological reactions and immune 
responses to the virus vary, psychological impacts seem 
to permeate the thoughts, behaviors, and feelings of 
even the most resilient people. To address the world-wide 

recommendations associated with reduced community 
spread, many people immediately and unexpectedly 
transitioned to working and attending school virtually. At 
the same time, many businesses transitioned to take out 
or pick up only, limited occupancy, or closed completely. 
While these public health measures were considered 
a positive way to control the spread of COVID-19, they 
came with high levels of psychological distress (de Lima 
et al., 2020).

Quarantine and social distancing lead some to 
feel confined and fixated on the state of the world as 
COVID-19 continued to spread at an unprecedented 
rate (Brooks et al., 2020). Psychosomatic symptoms like 
loneliness, depression, anxiety, and insomnia increased 
due to isolation (Liu et al., 2020), as did reports of 
symptoms related to post-traumatic stress disorder, like 
confusion and anger (Brooks et al., 2020). Factors such 
as financial losses, lack of supplies and information, 
frustration, boredom, duration of confinement, and 
social stigma were found to exacerbate emotional 
exhaustion and psychological symptoms (Brooks et 
al., 2020). The prolonged nature of these regulations 
as well as the amount of conflicting information 
from different media sources caused individuals to 
continue to experience panic and fear even after some 
“stay at home” regulations were relaxed (Bao et al., 
2020; Brooks et al., 2020). Additionally, psychologists, 
social workers, and psychiatrists also transitioned 
to virtual sessions. The unprepared transfer of these 
services for clients and clinicians further exacerbated 
the psychological effects of the COVID-19 pandemic 
(Liu et al., 2020; Duan & Zhu, 2020).

Many college students are considered emerging 
adults, which is a developmental stage spanning from 
approximately ages 18 to 25. In this stage, individuals 
do not see themselves as adolescents or full adults. 
Additionally, they face the developmental task of identity 
exploration which involves a gradual move towards 
making enduring decisions (Arnett, 2015). Identity 
exploration can take many forms such as trying new jobs, 
living in a different area than one was raised, creating 
new friend groups, and finding a romantic partner. All 
these different avenues for identity exploration may 
challenge the individual and their existing beliefs about 
the world, themselves, and others (Arnett, 2015).

The COVID-19 pandemic is thought to be especially 
hard for individuals in the emerging adulthood stage 
(Kujawa et al., 2020). Many emerging adults were forced 
to put their identity exploration on hold indefinitely 
because of the COVID-19 pandemic. Failure to adequately 
explore different aspects of identity can cause individuals 
to doubt their meaning and purpose in life (Erford, 2017). 
For emerging adults, the COVID-19 pandemic has also 
been associated with increased use of substances such 
as tobacco and vaping, marijuana, and alcohol due to 
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the increase in depressive symptoms and the decrease 
in socialization (Graupensperger et al., 2021; Sokolovsky 
et al., 2021).

College students are in a unique position 
comparatively for several reasons. Many institutions 
of higher learning transitioned most, if not all, of their 
students online in the 2020–2021 academic year. 
Although universities regularly offer online courses, 
many were not equipped to handle the challenge of 
mostly virtual classes and neither were the online 
platforms being used to support students (Radu et al., 
2020). Furthermore, some students still in the early 
phases of college are faced with selecting a major and 
making other choices in an unstable economy and job 
market (Aucejo et al., 2020). Likewise, students nearing 
graduation are now faced with the task of finding a job 
in an unstable economy and job market (Alter, 2020). 
Some students, like those interested in helping fields 
such as nursing, are faced with the dilemma of whether 
they should continue in their major given the current 
risks the COVID-19 pandemic poses for their field, while 
students closer to graduating with helping field degrees 
or similar are faced with the reality of entering the 
workforce during one of the most medically stressful 
times in recent history (Kochuvilayil et al., 2021). These 
pandemic circumstances make it critical for university 
service offices, mental health practitioners, and career 
practitioners to understand how to use what we know 
about career development to continue to assist college 
students during these unprecedented times.

Social cognitive career theory (SCCT; Lent, 2005; Lent 
& Brown, 2019) attempts to explain how academic and 
career interests develop, how educational and career 
choices are made, and how academic and career success 
is achieved (Lent & Brown, 2019). SCCT is well positioned 
to help us understand what college students are facing 
and how to assist them during and after pandemic 
times. SCCT emphasizes career decision-making self-
efficacy (CDSE) beliefs or a person’s confidence in 
completing career decision-making tasks. CDSE is 
thought to be dynamic and influenced by individual 
factors, the environment, and the specific occupational 
fields under consideration. Additionally, SCCT argues 
people are more likely to choose jobs involving activities 
they have strong self-efficacy beliefs as well as the 
skills and support to engage in these activities (Lent & 
Brown, 2008). Practitioners are encouraged to work with 
clients to make positive impacts on CDSE by focusing 
on the clients’ personal performance accomplishments, 
vicarious learning, social persuasion, and physiological 
or emotional arousal (Lent & Brown, 2019). However, 
client experiences in these areas can also negatively 
impact their CDSE. Given the uncertainty created by 
the pandemic, we have hypothesized CDSE may be 
particularly impacted in the current environment.

With regards to the present study, arousal is an 
especially important component of self-efficacy. Arousal 
can be physiological or emotional, as both can positively or 
negatively impact self-efficacy. Having a level of arousal 
that is too high or too low can impede performance which 
can lead to things such as avoidance behavior, negative 
outcomes, and/or failure to accomplish a task or goal. 
However, when a person experiences an appropriate level 
of arousal, it can motivate the individual to successfully 
complete a task (Bandura, 1977).

Psychological distress is considered to be a form 
of negative arousal and has been found to negatively 
impact CDSE in college students. For example, students 
who screened positive for depression and anxiety 
demonstrated lower GPAs and higher rates of prematurely 
dropping out of college compared to students who did 
not screen positive for depression or anxiety (Eisenberg 
et al., 2009). An earlier study by Constantine and Flores 
(2006) showed that college students with higher levels of 
psychological distress were found to have higher levels of 
career indecision, career uncertainty, and interpersonal 
conflict. In a more recent study, Thompson et al. (2019) 
controlled for self-esteem and found that not only are 
self-esteem and CDSE separate constructs, but that 
higher levels of psychological distress were associated 
with lower levels of CDSE. Işık (2012) surveyed college 
students and found that anxiety and negative affect 
were negatively related to CDSE while positive affect was 
positively related to CDSE, further confirming the link 
between psychological distress and lower levels of CDSE.

Cognitive Information Processing (CIP) theory 
(Sampson et al., 2000) focuses on some additional aspect 
of career decision-making, with theory components that 
address the decision-making process, negative thoughts 
associated with decision making, and level of career 
decidedness or decision state. Negative career thoughts, 
including decision-making confusion have been found 
to directly correlate with psychological distress, with 
negative career thoughts being significantly correlated 
mental health issues such as depression and anxiety 
(Sampson et al., 1996). Using the Career State Inventory 
to assess decidedness, Leierer (2016) found being more 
career decided is correlated with fewer negative career 
thoughts. Uthayakumar and colleagues (2010) noted 
that deciding on a career is an important developmental 
task in emerging adulthood, and career decidedness 
is also positively correlated to overall wellbeing. The 
COVID-19 pandemic and associated stress has caused 
many to reevaluate or not be able to decide on career due 
to the additional contextual factors (e.g., job stability and 
ability to work from home) that many see as important 
to consider when deciding on a career (Akkermans et 
al., 2020). Pandemic stress, more specifically fear, has 
made career decision making more difficult, leading to 
increased rates of depression (Mahmud et al., 2020).
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While we could not address all these CIP career 
decision components with the current sample, the 
current study does incorporate the career decidedness of 
college students that were impacted by the pandemic. 
CIP argues that all individuals can make informed 
career decisions, but these decisions require effortful 
and deliberate thought involving both cognitive and 
affective processes. During this process people can 
experience uncertainty, dissatisfaction, a lack of clarity, 
or have negative thoughts that impair, impede, or 
block their ability to make an informed career decision 
(Sampson et al., 2000). The Career State Inventory 
(CSI; Leierer et al., 2020) was developed to assess 
these decision state components posited by CIP theory, 
allowing for an understanding of the career decidedness 
of those assessed.

The current study investigates what impact 
the COVID-19 pandemic-related stress has on the 
psychological distress, CDSE, and career decidedness of 
college students. The psychological distress associated 
with the COVID-19 pandemic appears to be particularly 
salient for emerging adults and college students (Kujawa 
et al., 2020). With the propositions of SCCT and CIP theory 
in mind, this psychological distress and subsequent 
negative arousal may be detrimental to CDSE and career 
decidedness. Given the evidence above, we hypothesize 
1) Impacts from pandemic stress will negatively 
impact the career development (i.e., self-efficacy and 
decidedness) of college students and 2) psychological 
distress will mediate the relationship between pandemic 
stress and the career development of college students.

METHODS
PARTICIPANTS AND PROCEDURES
Three hundred one students enrolled in psychology 
courses at a Southeastern United States university 
participated in the study. Field (2018) supports 300 as 
a sufficient sample size given the number of variables in 
our study. The age of participants in the sample ranged 
from 18 to 51 years old with a mean age of 20.45 years. 
One hundred eighty-five identified as White/Caucasian, 
nine identified as Hispanic/Latinx, 83 identified as 
Black/African American, six identified as Asian/Pacific 
Islander, one identified as Native American/Alaskan 
Native, and 17 identified as biracial. Of the participants, 
66 identified as male, 230 as female, one as transgender, 
two as non-binary, and two preferred not to answer. 
Two hundred seventy-five participants reported that 
they had declared a major and 26 reported that they 
had not declared a major at the time of taking the 
survey. In terms of classification, one hundred fifty-
two participants were freshman, 59 were sophomores, 
37 were juniors, 49 were seniors, one was a graduate 
student, and three selected other.

After receiving approval from the institutional review 
board, participants were recruited through the School 
of Psychology’s online survey management system for 
research participation. Participants were then rerouted to 
a secure online survey system, Qualtrics, to complete the 
survey. Following completion of informed consent and 
ensuring the participant was 18 years or older, participants 
completed a demographic questionnaire followed by 
randomly ordered measures of psychological distress, 
career decision-making self-efficacy, career decidedness, 
and the COVID-19 pandemic impact. Completion of the 
survey took approximately 30 minutes and participants 
were awarded extra credit for their chosen psychology 
course. The survey included two validity checks in the 
form of direct questions integrated into the survey items. 
Thirty-five participants were excluded due to incorrectly 
answering the validity items. Thirty-four participants 
were excluded due to failure to complete enough of the 
survey. Four participants were excluded because they 
did not meet the age requirement. Data was collected 
from November 2020 to February 2021 which was during 
the timeframe of the COVID-19 pandemic and the initial 
height of the pandemic in the United States (Centers for 
Disease Control and Prevention, 2021).

MEASURES
Pandemic Stress Index
Pandemic stress was measured using the Pandemic 
Stress Index (PSI; Harkness, 2020). The PSI is a recently 
developed 3-item measure that assesses behavior 
changes and stress individuals may have experienced 
during the COVID-19 pandemic. The first item assesses 
behavior changes as a result of the COVID-19 such social 
distancing and job loss. The second item asks participants 
to rate how much COVID-19 has impacted their daily 
lives on a five-point scale, with higher scores indicating a 
higher global impact on their lives due to the pandemic. 
Lastly, participants are asked about the psychosocial 
impact of COVID-19 with items referring to things like 
substance use, emotional distress, and financial stress. 
Participants were asked to indicate all relevant changes 
for them during the pandemic by responding yes or no 
to items. A total score for this measure was determined 
by summing all endorsed items to represent participants’ 
overall endorsement of stress as a result of COVID-19. 
Given the novelty of this measure, there is limited 
research regarding the internal consistency. The scoring 
protocol used for the current study was previously used 
by Parrott et al. (2022) and their scoring was found to 
have adequate internal consistency (Cronbach’s α = .80) 
as well as be normally distributed (M = 10.99, SD = 4.83, 
Skew = .22, Kurtosis = –.39) Additionally, it is worth noting 
that item one of the PSI did show that many participants 
experienced a change in behavior due to the COVID-19 
pandemic. For example, only 12.6% reported no change 
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in behavior, 90.4% reported practicing social distancing, 
67.8% reported isolating or quarantining themselves, 
11% reported working from home, 25.9% reported not 
working at all, 11% reported a change in use of healthcare 
services, and 56.1% reported changing travel plans.

Depression, Anxiety, and Stress Scale-21
The Depression, Anxiety, and Stress Scale (DASS-21; 
Lovibond & Lovibond, 1995) was also used to assess 
psychological distress. The DASS-21 is considered 
a quantitative measure of distress with scales that 
measure depression, anxiety, and stress. The depression 
and the anxiety scales measures features unique to each 
mood disorder and the stress scale measures features 
of anxiety and depression such as tension or irritability. 
Sample items include “I found it hard to wind down” and 
“I felt down-hearted and blue”. Participants are asked to 
read twenty-one statements and respond to items using 
a three-point Likert-type scale, ranging from (0), did not 
apply to me at all, to (3), applied to me very much, or 
most of the time, with higher scores indicating higher 
levels of depression, anxiety, stress. Scores are multiplied 
by two in order to compare the DASS-21 to the scores 
of the DASS-42. Antony et al. (1998) reported acceptable 
internal consistency reliability evidence for a normative 
sample (α = .94 for depression, .87 for anxiety, and .91 for 
stress). Additionally, the different DASS-21 scales were 
found to correlate well with other instruments measuring 
the same constructs. For example, the depression scale 
was found to correlate highly with the Beck Depression 
Inventory and the anxiety scale was found to correlate 
highly with the Beck Anxiety Inventory (Antony et al., 
1998). A total score for the DASS-21 was calculated for 
the present study and resulted in an α = .87. The DASS-
21 subscales had reliability coefficients of stress α = .85, 
anxiety α = .86, and depression α = .92. The DASS-21 total 
score was used in analysis.

Career State Inventory
The state of participants’ career decision was assessed 
using the Career State Inventory (CSI; Leierer et al., 
2020). The CSI assesses an individual’s ability for career 
decision making by measuring certainty and satisfaction 
with a career goal as well as one’s confidence in pursuing 
a career and life goals. Depending on the individual’s 
response pattern, the CSI may identify those who are 
confused, dissatisfied, and/or are uncertain about a 
career goal. The CSI consists of five items that measure 
the three career decision state dimensions mentioned 
previously (certainty, satisfaction, and clarity). Certainty 
is measured by an occupational alternatives question 
which asks participants to list all occupations they are 
considering and then circle the occupation that is the 
participant’s first choice. Satisfaction is measured via 
individuals indicating how satisfied they are with their 
responses on the occupational alternatives question using 

a five-point Likert type scale with higher scores meaning 
higher dissatisfaction. Career clarity is measured by three 
true-false items with a true response receiving a score of 
1 and a false response receiving a score of 0. Total scores 
range from 0–11 with lower scores being indicative of 
clarity, satisfaction, and certainty in one’s career choice. 
The CSI appears to have acceptable internal consistency, 
r = .74, based off its use in a normative sample and 
college students (Leierer et al., 2020). For the purposes 
of this study, the CSI total score was used in analysis and 
was shown to have adequate internal consistency as 
evidenced by α = .80.

Career Exploration and Decision Self-Efficacy-Brief 
Decisional
Career development self-efficacy was assessed with 
the Career Exploration and Decision Self-Efficacy – Brief 
Decision Scale (CEDSE-BD; Betz et al., 1996). This scale 
consists of 8 items measuring one’s confidence in 
their ability to perform different career exploration and 
decision-making tasks. Responses are on a five-point 
scale ranging from no confidence at all (0) to complete 
confidence (4) with higher scores reflecting higher levels 
of self-efficacy for career explorations and decision 
making. Examples of items on the CEDSE-BD include 
“learn more about careers you might enjoy,” and “figure 
out which career options could provide a good fit for 
you.” The CEDSE-BD has been found to have adequate 
internal consistency and has been found to strongly 
correlate with other, well-established measures of career 
decision self-efficacy in samples of college students 
(Lent et al., 2016). For the present study, a total score 
was calculated for use in analysis and was shown to 
have adequate internal consistency as evidenced by α = 
.94. Additionally, this measure is consistent with theory 
and other measures regarding outcome expectations, 
goals, and social support which are important aspects of 
theory, SCCT, underpinning this study (Lent et al., 2019).

RESULTS

The relationship between the current study’s variables 
was initially investigated via correlation coefficients. 
There was a significant correlation between pandemic 
stress as measured by the PSI and psychological stress 
as measured by the DASS-21 total and subscale scores. 
There was a lack of correlation between pandemic 
stress and the career development measures, the CSI 
and CEDSE-BD. As can be seen in Table 1, there was a 
significant correlation between the career development 
measures and some of the DASS-21 scores. A review 
of this sample’s DASS-21 scores revealed that this 
pandemic-era sample’s reported psychological distress 
was higher than the typical college sample prior to 
the pandemic. In reviewing the article by Cheung and 
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colleagues (2020), which sampled college students 
prior to the pandemic, mean scores for the present 
study sample were consistently higher than the Cheung 
DASS-related findings (i.e., DASS depression Cheung 
M = 5.56, Current Study M = 12.61; DASS anxiety Cheung 
M = 6.95, Current study = 10.13; DASS stress Cheung M = 
8.90, Current study = 15.09). The review of these mean 
differences suggested that current study participants 
were experiencing more psychological distress during the 
pandemic then college students prior to the pandemic, 
further justifying that the DASS-21 is likely tapping into 
pandemic-related distress. A full correlation matrix, 
along with variable Means, Standard Deviations, and 
ranges is shown in Table 1. 

To assess the hypotheses regarding the impact 
of the COVID-19 pandemic-related stress on college 
students’ general psychological distress and career 
development two mediation analyses were employed 
using PROCESS in SPSS Model 1. The first mediation 
model involved analyzing the relationship between 
pandemic stress, psychological distress, and career 
decidedness. Coefficients for the a (pandemic stress 
predicting psychological distress), b (psychological 
distress predicting career decidedness), c (pandemic 
stress predicting career decidedness) and c’ (indirect 
effect of pandemic stress on career decidedness 
when accounting for psychological distress) paths are 
shown in Figure 1 and Table 2. Pandemic stress did 

1 2 3 4 5 6 7

1. PSI total score 1 .297** .181** .254** .266** –.016 –.007

2. DASS stress .297** 1 .755** .770** .916** .101 –.149*

3. DASS anxiety .181** .755** 1 .746** .905** .121* –.197**

4. DASS depression .254** .770** .746** 1 .924** .200** –.237**

5. DASS total score .266** .916** .905** .924** 1 .156** –.216**

6. CSI total score –.016 .101 .121* .200** .156** 1 –.524**

7. CEDSE-BD total score –.007 –.149* –.197** –.237** –.216** –.524** 1

Mean 16.09 15.09 10.13 12.61 37.89 4.65 15.24

Standard deviation 4.02 10.00 9.79 11.39 28.55 2.44 5.87

Range 6–26 0–42 0–42 0–42 0–126 2–12 0–24

Table 1 Correlations for Study Variables.

**. Correlation is significant at the 0.01 level (2-tailed).

*. Correlation is significant at the 0.05 level (2-tailed).

Figure 1 Model analyzing psychological distress as a mediator of the relationship between pandemic stress and career decidedness.

* Indicates significance.
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not significantly predict career decidedness (b = –.038, 
s.e. = .036, p > .05). However, pandemic stress positively 
predicted psychological distress (b = 1.88, s.e. = .396, p 
< .001), and psychological distress positively predicted 
career decidedness (b = .015, s.e. = .005, p < .001). These 
results suggest an indirect effect of pandemic stress on 
career decidedness when accounting for psychological 
distress. Furthermore, the significant indirect effect 
means that pandemic stress cannot solely account for 
a change in the career decidedness of college students. 
Using bootstrapping procedures also using PROCESS in 
SPSS, unstandardized indirect effects were computed. 
The test of the indirect effect of pandemic stress on 
career decidedness via psychological distress indicated 
a significant indirect effect with a point estimate of .028, 
95% CI [.008, .052]. Ultimately, these results suggest 

that hypothesis one which states that pandemic stress 
will negatively impact the career development (i.e., 
career decidedness) of college students is not supported. 
However, the second hypothesis, psychological distress 
fully mediates the relationship between pandemic stress 
and career decidedness, is supported.

The second mediation model involved analyzing the 
relationship between pandemic stress, psychological 
distress, and career decision making self-efficacy. 
Coefficients for the a (pandemic stress predicting 
psychological distress), b (psychological distress predicting 
career decision making self-efficacy), c (pandemic stress 
predicting career decision self-efficacy) and c’ (indirect 
effect of pandemic stress on career decision making 
self-efficacy when accounting for psychological distress) 
paths are shown in Figure 2 and Table 3. Pandemic stress 

PATH b se t p

a 1.88 .396 4.76 <.001

b .015 .005 2.92 <.001

c –.038 .036 –1.05 .293

Indirect Effects Effect BootSE BootLLCI BootULCI

X on Y .028 .011 .008 .052

Table 2 Results of model analyzing psychological distress as 
a mediator of the relationship between pandemic stress and 
career decidedness.

Note: Bootstrap CI’s do not cross zero which implies 
significance.

Figure 2 Model analyzing psychological distress as a mediator of the relationship between pandemic stress and career decision 
making self-efficacy.

* Indicates significance.

PATH b se t p

a 2.51 .383 6.55 <.001

b –.053 .013 –3.96 <.001

c .119 .092 1.29 .197

Indirect Effects Effect BootSE BootLLCI BootULCI

X on Y –.132 .043 –.226 –.057

Table 3 Results of psychological distress as a mediator 
of the relationship between pandemic stress and career 
decidedness.

Note: Bootstrap CI’s do not cross zero which implies 
significance.
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did not significantly predict career decision making self-
efficacy (b = .119, s.e. =  .092, p > .05). However, pandemic 
stress positively predicted psychological distress (b = 2.51, 
s.e. = .383, p < .001), and psychological distress negatively 
predicted career decision making self-efficacy (b = –.053, 
s.e. = .013, p < .001). These results suggest an indirect 
effect of pandemic stress on career decision making 
self-efficacy when accounting for psychological distress. 
Furthermore, the significant indirect effect means that 
pandemic stress cannot solely account for a change 
in the career decision making self-efficacy of college 
students. Using bootstrapping procedures in PROCESS in 
SPSS, unstandardized indirect effects were computed. 
The test of the indirect effect of pandemic stress on 
career decision making self-efficacy via psychological 
distress indicated a significant indirect effect with a 
point estimate of –.132, 95% CI [–.226, –.057]. Similar 
to the mediation above, hypothesis one, pandemic 
stress will negatively impact the career development 
(i.e., career decision self-efficacy) of college students 
is not supported. However, psychological distress fully 
mediates the relationship between pandemic stress and 
career decision self-efficacy meaning that hypothesis 
two is supported.

DISCUSSION

The present study explored the impact of the COVID-19 
pandemic or pandemic stress on college students’ 
psychological distress and career development. Mediation 
analysis revealed that while the relationship between 
pandemic-related stress and career development is 
not direct, it is fully mediated by psychological distress. 
Psychological distress explains the relationship these 
college students have between their pandemic-related 
stress and career development (e.g., career decidedness 
and career decision making self-efficacy) impacts.

Likely, many of us are not fully aware of exactly how 
the pandemic impacts us and those impacts vary as 
the pandemic ebbs and flows. Despite these college 
students’ awareness of the impact, our study reveals 
significant psychological distress during this earlier phase 
of COVID-19 that seems to explain how the pandemic 
impacts college student career development. Given the 
critical nature of career development in this stage of life, 
impacts in this area are important to address and assure 
practitioners are prepared to address. Additionally, this 
study highlights that impacts from critical events may 
not be easy to directly assess. These college student 
participants were experiencing unprecedented high rates 
of depression, anxiety, and stress symptoms that may 
not have been fully attributed to the pandemic in their 
minds. This highlights those we work with or research 
may not always be fully aware of what impacts them and 
how. Assessment beyond direct impacts is important.

The current study has implications for career 
practitioners. The pandemic appears to be impacting 
general psychological distress among college students, 
which in turn appears to be impacting their career 
development. As mentioned previously, this population 
has been uniquely impacted by the pandemic and, 
inevitably additional crises either individual or world-
wide will be faced by these current college students 
and those in the future. Understanding how to assist 
those impacted by the pandemic informs us about 
how to understand and help those with future, career 
development needs in times of crisis. A lot has been put 
on hold for college students due to virtual schooling, 
tasks related to identity exploration like learning how 
to become more self-sufficient and having one’s ways 
of thinking about the world challenged. Similarly, the 
career development of college students has also evolved 
due to the COVID-19 pandemic. Findings from this study 
suggest that career practitioners may need to take a 
holistic approach when helping with career development 
and focus more on meeting the mental health needs of 
college students prior to, or in conjunction with, focusing 
on career development needs. However, knowing about 
this need is only one piece. Future research should focus 
on interventions that help college students navigate 
their lack of self-efficacy due to unique challenges 
presented by the COVID-19 pandemic and other crises or 
overwhelming events.

SCCT has several practice recommendations that 
may be helpful given the results from the present study. 
The first practice recommendation is to acknowledge 
barriers (Lent, 2005; Lent & Brown, 2019). As mentioned 
previously, COVID-19 and related stress has created 
barriers for students that may prevent them from 
achieving goals related to career development. 
Acknowledging these barriers and increasing support 
could be beneficial in helping students come to terms 
with how the pandemic has impacted them and will 
continue to impact their career development. Doing 
these two things could lead students and career 
practitioners to foster more realistic expectations which 
may in turn decrease levels of depression and anxiety 
because students will have a better developed, realistic 
plan for their career development.

Interventions aimed at increasing career decidedness 
and self-efficacy may also be helpful for students 
navigating their career development during the 
COVID-19 pandemic (Lent & Brown, 2008). Career 
practitioners could offer psychoeducation about goal 
setting and assist students in setting short, attainable 
goals about the career development. This intervention 
could make it more likely for students to achieve their 
goals which would increase their feelings of career 
development self-efficacy (Lent & Brown, 2008). CIP-
based practice recommendations include the use of an 
Individual Learning Plan (ILP; Sampson, et al., 2020), 
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which encourages the development of a written plan 
with clients. This plan outlines smaller, attainable goals 
and activities that help the client address their career 
development needs. Breaking down what can be an 
overwhelming career goal of deciding what to do after 
college, into discrete activities can help overwhelmed 
clients navigate to a satisfying career decision.

SCCT argues that support is an important factor in 
career development and can help combat negative 
feelings associated with career development (Lent & 
Brown, 2008). Given the amount of psychological distress 
students feel because of the COVID-19 pandemic, it may 
be more important now than previously that career 
practitioners offer a safe, supportive environment for 
students to explore their career development issues. 
Revisiting the sources of career development self-efficacy 
(i.e., performance accomplishments, vicarious learning, 
and verbal persuasion) and directing energy towards 
improving these sources may improve self-efficacy 
leading to an increase in career decidedness (Restubog 
et al., 2010).

Cognitive Information Processing (CIP) theory provides 
recommendations for navigating the career decision-
making process. Career practitioners could introduce 
clients low in career decidedness to the CASVE cycle as 
a decision-making guide. CASVE represents suggested 
phases of an effective decision-making process which 
include Communication, Analysis, Synthesis, Valuing, and 
Execution. CIP theory and practice suggests clients also 
return to the Communication phase after a decision has 
been implemented to assure there is a satisfying outcome. 
CIP supports the use of practical tools to relieve the 
stress associated with the career development process 
(Sampson et al., 2020). Marks et al., (2021) outlines how 
each component of CIP integrates attention to mental 
health concerns and is a guide for addressing career 
and mental health needs concurrently. Comprehensive 
information on CIP theory and the practical tools to 
implement in practice can be found at https://career.
fsu.edu/tech-center/resources (Florida State University 
Career Center’s Tech Center, 2022).

This study had a few limitations. The first limitation 
is that data was collected at one university in the 
Southeastern region of the United States creating 
issues with generalizability. Additionally, in the United 
States, the pandemic highlighted many social inequities 
that plague certain subgroups, meaning there could 
be additional variables at play for certain participants 
(e.g., race) as a result of the pandemic that could have 
influenced the current study. Also, the pandemic has had 
many phases. This data was collected during the initial 
height of the COVID-19 pandemic that was largely due 
to the alpha strain. We have moved through different 
periods and experiences with this pandemic that may 
change participant responses to items, even from one 

day to the next. Third, there is a lack of previous research 
on psychological distress and career development in 
general as well as psychological distress due to COVID-19 
specifically. Therefore, there is a lack of prior research 
that could guide research methodology.

In conclusion, this study supports that psychological 
distress explains impacts on college student career 
development during a global pandemic. Continued 
research on the COVID-19 pandemic’s career 
development impact is critical as the pandemic 
continues and evolves, as well as when it is over. Studies 
such as this allow us to see responses during difficult 
times of the pandemic. Future research can explore 
how COVID-19 impacts career development in the 
longer term.

DATA ACCESSIBILITY STATEMENT

The raw data that supports the findings in this study are 
stored in an OSF depository and can be accessed from 
the following link: https://osf.io/ghb2n/.

TRANSPARENCY STATEMENT

We reported how we determined the sample size and 
the stopping criterion. We reported all experimental 
conditions and variables. We report all data exclusion 
criteria and whether these were determined before or 
during the data analysis. We reported all outlier criteria 
and whether these were determined before or during 
data analysis.

COMPETING INTERESTS

The authors have no competing interests to declare.

AUTHOR CONTRIBUTIONS

Both authors participated in the conceptualization, 
design, and writing of the manuscript. Sara Driver 
performed the statistical analysis and interpreted the 
data. Dr. Yowell supervised this project and assisted with 
data analysis and interpretation. Both authors have read, 
edited, and approved this manuscript.

AUTHOR AFFILIATIONS
Sara Driver    orcid.org/0000-0002-7167-7698 
School of Psychology, University of Southern Mississippi, US

Emily Bullock-Yowell    orcid.org/0000-0002-0165-0086 
School of Psychology, University of Southern Mississippi, US

https://career.fsu.edu/tech-center/resources
https://career.fsu.edu/tech-center/resources
https://osf.io/ghb2n/
https://orcid.org/0000-0002-7167-7698
https://orcid.org/0000-0002-7167-7698
https://orcid.org/0000-0002-0165-0086
https://orcid.org/0000-0002-0165-0086


10Driver and Bullock-Yowell Swiss Psychology Open DOI: 10.5334/spo.32

REFERENCES

Akkermans, J., Richardson, J., & Kraimer, M. L. (2020). 

The Covid-19 crisis as a career shock: Implications for 

careers and vocational behavior. Journal of vocational 

behavior, 119, 103434. DOI: https://doi.org/10.1016/j.

jvb.2020.103434

Alter, C. (2020, May 21). How COVID-19 will shape the class of 

2020 for the rest of their lives. TIME. Retrieved from https://

time.com/5839765/college-graduation-2020/

Antony, M. M., Bieling, P. J., Cox, B. J., Enns, M. W., & Swinson, 

R. P. (1998). Psychometric properties of the 42-item 

and 21-item versions of the Depression Anxiety Stress 

Scales in clinical groups and a community sample. 

Psychological Assessment, 10(2), 176–181. DOI: https://doi.

org/10.1037/1040-3590.10.2.176

Arnett, J. J. (2015). Emerging adulthood: The winding road 

from the late teens through the twenties (2nd ed.). 

New York, NY: Oxford University Press. DOI: https://doi.

org/10.1093/oxfordhb/9780199795574.013.9

Aucejo, E. M., French, J., Ugalde Araya, M. P., & Zafar, B. 

(2020). The impact of COVID-19 on student experiences 

and expectations: Evidence from a survey. Journal of public 

economics, 191, 104–271. DOI: https://doi.org/10.1016/j.

jpubeco.2020.104271

Bandura, A. (1977). Self-efficacy: Toward a unifying theory of 

behavioral change. Psycho- logical Review, 84, 191–215. 

DOI: https://doi.org/10.1037/0033-295X.84.2.191

Bao, Y., Sun, Y., Meng, S., Shi, J., & Lu, L. (2020). 2019-nCoV 

epidemic: Address mental health care to empower society. 

Lancet, 395, 37–38. DOI: https://doi.org/10.1016/S0140-

6736(20)30309-3

Betz, N. E., Klein, K. L., & Taylor, K. M. (1996). Evaluation of a 

Short Form of the Career Decision-Making Self-Efficacy 

Scale. Journal of Career Assessment, 4(1), 47–57. DOI: 

https://doi.org/10.1177/106907279600400103

Brooks, S. K., Webster, R. K., Smith, L. E., Woodland, L., 

Wessely, S., Greenberg, N., & Rubin, G. J. (2020). The 

psychological impact of quarantine and how to reduce it: 

rapid review of the evidence. Lancet, 395, 912–920. DOI: 

https://doi.org/10.1016/S0140-6736(20)30460-8

Centers for Disease Control and Prevention. (2020, Aug 26). 

Coronavirus Disease 2019 (COVID-19). Retrieved from 

https://www.cdc.gov/dotw/covid-19/index.html

Centers for Disease Control and Prevention. (2021, Aug 30). 

Trends in Number of COVID-19 Cases and Deaths in the US 

Reported to CDC, by State/Territory. Retrieved from https://

covid.cdc.gov/covid-data-tracker/#trends_dailycases

Cheung, K., Tam, K. Y., Tsang, H., Zhang, L. W., & Lit, S. 

W. (2020). Depression, anxiety and stress in different 

subgroups of first-year university students from 4-year 

cohort data. Journal of Affective Disorders, 274, 305–314. 

DOI: https://doi.org/10.1016/j.jad.2020.05.041

Constantine, M. G., & Flores, L. Y. (2006). Psychological 

distress, perceived family conflict, and career 

development issues in college students of color. Journal 

of Career Assessment, 14(3), 354–369. DOI: https://doi.

org/10.1177/1069072706286491

de Lima, C., Cândido, E. L., da Silva, J. A., Albuquerque, L. V., 

Soares, L. M., do Nascimento, M. M., de Oliveira, S. A., & 

Neto, M. (2020). Effects of quarantine on mental health 

of populations affected by Covid-19. Journal of affective 

disorders, 275, 253–254. DOI: https://doi.org/10.1016/j.

jad.2020.06.063

Duan, L., & Zhu, G. (2020). Psychological interventions for 

people affected by the COVID-19 epidemic. Lancet. 

Psychiatry, 7, 300–302. DOI: https://doi.org/10.1016/

S2215-0366(20)30073-0

Eisenberg, D., Hunt, J., & Speer, N. (2013). Mental health 

in American colleges and universities: Variation across 

student subgroups and across campuses. The Journal of 

Nervous and Mental Disease, 201(1), 60–67. DOI: https://

doi.org/10.1097/NMD.0b013e31827ab077

Eisenberg, D., Downs, M. F., Golberstein, E., & Zivin, K. (2009). 

Stigma and Help Seeking for Mental Health Among College 

Students. Medical Care Research and Review, 66(5), 522–

541. DOI: https://doi.org/10.1177/1077558709335173

Erford, B. (2017). An Advanced Lifespan Odyssey for Counseling 

Professionals (1st ed). Boston, MA: Cengage Learning.

Field, A. (2018). Discovering statistics using IBM SPSS statistics 

(5th ed.). SAGE Publications.

Florida State University Career Center’s Tech Center. (2022, 

May 6). Resources. https://career.fsu.edu/tech-center/

resources

Graupensperger, S., Fleming, C. B., Jaffe, A. E., Rhew, I. C., 

Patrick, M. E., & Lee, C. M. (2021). Changes in young 

adults’ alcohol and marijuana use, norms, and motives 

from before to during the COVID-19 pandemic. Journal 

of Adolescent Health, 68(4), 658–665. DOI: https://doi.

org/10.1016/j.jadohealth.2021.01.008

Harkness, A. (2020). The Pandemic Stress Index. University of 

Miami.

Hinkelman, J. M., & Luzzo, D. A. (2007). Mental health and 

career development of college students. Journal of 

Counseling & Development, 85(2), 143–147. DOI: https://

doi.org/10.1002/j.1556-6678.2007.tb00456.x

Hughes, A. N., & Gibbons, M. M. (2018). Understanding 

the career development of underprepared college 

students. Journal of College Student Retention: Research, 

Theory and Practice, 19(4), 452–469. DOI: https://doi.

org/10.1177/1521025116644262

Işık, E. (2012). The relationship of career decision self-efficacy, 

trait anxiety, and affectivity among undergraduate 

students. Psychological Reports, 111(3), 805–813. DOI: 

https://doi.org/10.2466/01.09.10.PR0.111.6.805-813

Kochuvilayil, T., Fernandez, R. S., Moxham, L. J., Lord, H., 

Alomari, A., Hunt, L., Middleton, R., & Halcomb, E. J. 

(2021). Covid‐19: Knowledge, anxiety, academic concerns 

and preventative behaviours among Australian and 

Indian undergraduate nursing students: A cross‐sectional 

study. Journal of Clinical Nursing, 30(5–6), 882–891. DOI: 

https://doi.org/10.1111/jocn.15634

https://doi.org/10.1016/j.jvb.2020.103434
https://doi.org/10.1016/j.jvb.2020.103434
https://time.com/5839765/college-graduation-2020/
https://time.com/5839765/college-graduation-2020/
https://doi.org/10.1037/1040-3590.10.2.176
https://doi.org/10.1037/1040-3590.10.2.176
https://doi.org/10.1093/oxfordhb/9780199795574.013.9
https://doi.org/10.1093/oxfordhb/9780199795574.013.9
https://doi.org/10.1016/j.jpubeco.2020.104271
https://doi.org/10.1016/j.jpubeco.2020.104271
https://doi.org/10.1037/0033-295X.84.2.191
https://doi.org/10.1016/S0140-6736(20)30309-3
https://doi.org/10.1016/S0140-6736(20)30309-3
https://doi.org/10.1177/106907279600400103
https://doi.org/10.1016/S0140-6736(20)30460-8
https://www.cdc.gov/dotw/covid-19/index.html
https://covid.cdc.gov/covid-data-tracker/#trends_dailycases
https://covid.cdc.gov/covid-data-tracker/#trends_dailycases
https://doi.org/10.1016/j.jad.2020.05.041
https://doi.org/10.1177/1069072706286491
https://doi.org/10.1177/1069072706286491
https://doi.org/10.1016/j.jad.2020.06.063
https://doi.org/10.1016/j.jad.2020.06.063
https://doi.org/10.1016/S2215-0366(20)30073-0
https://doi.org/10.1016/S2215-0366(20)30073-0
https://doi.org/10.1097/NMD.0b013e31827ab077
https://doi.org/10.1097/NMD.0b013e31827ab077
https://doi.org/10.1177/1077558709335173
https://career.fsu.edu/tech-center/resources
https://career.fsu.edu/tech-center/resources
https://doi.org/10.1016/j.jadohealth.2021.01.008
https://doi.org/10.1016/j.jadohealth.2021.01.008
https://doi.org/10.1002/j.1556-6678.2007.tb00456.x
https://doi.org/10.1002/j.1556-6678.2007.tb00456.x
https://doi.org/10.1177/1521025116644262
https://doi.org/10.1177/1521025116644262
https://doi.org/10.2466/01.09.10.PR0.111.6.805-813
https://doi.org/10.1111/jocn.15634


11Driver and Bullock-Yowell Swiss Psychology Open DOI: 10.5334/spo.32

Kujawa, A., Green, H., Compas, B. E., Dickey, L., & Pegg, 

S. (2020). Exposure to COVID‐19 pandemic stress: 

Associations with depression and anxiety in emerging 

adults in the United States. Depression and Anxiety, 37(12), 

1280–1288. DOI: https://doi.org/10.1002/da.23109

Leierer, S. J., Peterson, G. W., Reardon, R. C., & Osborn, D. S. 

(2020). The Career State Inventory (CSI) as a Measure 

of the Career Decision State and Readiness for Career 

Decision Making: A Manual for Assessment, Administration, 

and Intervention (Second Edition). Retrieved from 

http://purl.flvc.org/fsu/fd/FSU_libsubv1_scholarship_

submission_1587411085_afa0b2e3. DOI: https://doi.

org/10.33009/fsu.1587411085

Leierer, S., Wilde, C., Peterson, G. W., & Reardon, R. C. (2016). 

The career decision state and rehabilitation counselor 

education programs. Rehabilitation Counseling Bulletin, 

59, 133–142. Also available at http://rcb.sagepub.com/

content/early/2015/03/27/0034355215579278.full.pdf. 

DOI: https://doi.org/10.1177/0034355215579278

Lent, R. W. (2005). A social cognitive view of career 

development and counseling. In S. Brown & R. W. Lent 

(Eds.), Career development and counseling: Putting theory 

and research to work (pp. 101–130).

Lent, R. W., & Brown, S. D. (2008). Social cognitive career 

theory and subjective well-being in the context of work. 

Journal of Career Assessment, 16(1), 6–21. DOI: https://doi.

org/10.1177/1069072707305769

Lent, R. W., & Brown, S. (2019). Social cognitive career 

theory at 25: Empirical status of the interest, choice, 

and performance models. Journal of Vocational 

Behavior, 27, 563–578. DOI: https://doi.org/10.1016/j.

jvb.2019.06.004

Lent, R. W., Ireland, G. W., Penn, L. T., Morris, T. R., & 

Sappington, R. (2016). Sources of self-efficacy and 

outcome expectations for career exploration and 

decision-making: A test of the social cognitive model 

of career self-management. Journal of Vocational 

Behavior, 99, 107–117. DOI: https://doi.org/10.1016/j.

jvb.2017.01.002

Lent, R. W., Wang, R. J., Morris, T. R., Ireland, G. W., & Penn, 

L. T. (2019). Viewing the Career Indecision Profile within 

a theoretical context: Application of the social cognitive 

career self-management model. Journal of Counseling 

Psychology, 66(6), 690–700. DOI: https://doi.org/10.1037/

cou0000367

Liu, S., Yang, L., Zhang, C., Xiang, Y.-T., Liu, Z., Hu, S., & Zhang, 

B. (2020). Online mental health services in China during 

the COVID-19 outbreak. Psychiatry, 7(4), 17–18. DOI: 

https://doi.org/10.1016/S2215-0366(20)30077-8

Lovibond, P. F., & Lovibond, S. H. (1995). The structure of 

negative emotional states: Comparison of the Depression 

Anxiety Stress Scales (DASS) with the Beck Depression 

and Anxiety Inventories. Behaviour Research and Therapy, 

33(3), 335–343. DOI: https://doi.org/10.1016/0005-

7967(94)00075-U

Mahmud, M. S., & Talukder, M. U. (2020). Does ‘Fear of 

COVID-19’ trigger future career anxiety? An empirical 

investigation considering depression from COVID-19 as 

a mediator. International Journal of Social Psychiatry, 67, 

1–11. DOI: https://doi.org/10.1177/0020764020935488

Marks, L. M., Hyatt, T., Saunders, D., Hayden, S., Osborn, D., & 

Sampson, J. (2021). The intersection of career and mental 

health from the lens of Cognitive Information Processing 

Theory. Journal of the National Institute for Career 

Education and Counselling, 47(2), 38–43. DOI: https://doi.

org/10.20856/jnicec.4706

Pace, D., & Quinn, L. (2000). Empirical support of the overlap 

between career and mental health counseling of university 

students. Journal of College Student Psychotherapy, 14(3), 

41–50. DOI: https://doi.org/10.1300/J035v14n03_06

Parrott, D. J., Halmos, M. B., Stappenbeck, C. A., & Moino, K. 

(2022). Intimate partner aggression during the COVID-19 

pandemic: Associations with stress and heavy drinking. 

Psychology of Violence, 12(2), 95–103. DOI: https://doi.

org/10.1037/vio0000395

Radu, M. C., Schnakovszky, C., Herghelegiu, E., Ciubotariu, 

V. A., & Cristea, I. (2020). The impact of the COVID-

19 pandemic on the quality of educational process: A 

student survey. International Journal of Environmental 

Research and Public Health, 17(21), 7770. DOI: https://doi.

org/10.3390/ijerph17217770

Redekopp, D. E., & Huston, M. (2019). The broader aims 

of career development: Mental health, wellbeing and 

work. British Journal of Guidance & Counselling, 47(2), 

246–257. DOI: https://doi.org/10.1080/03069885.2018.1

513451

Restubog, S. L. D., Florentino, A. R., & Garcia, P. R. J. M. 

(2010). The mediating roles of career self-efficacy 

and career decidedness in the relationship between 

contextual support and persistence. Journal of Vocational 

Behavior, 77(2), 186–195. DOI: https://doi.org/10.1016/j.

jvb.2010.06.005

Sampson, J. P., Jr., Osborn, D. S., Bullock-Yowell, E., Lenz, J. 

G., Peterson, G. W., Reardon, R. C., & Dozier, V. C. (2020). 

An Introduction to CIP Theory, Research, and Practice 

(Technical Report No. 62). Tallahassee, FL: The Florida 

State University, Center for the Study of Technology in 

Counseling and Career Development. http://fsu.digital.

flvc.org/islandora/object/fsu%3A749259. DOI: https://doi.

org/10.33009/fsu.1597415022

Sampson, J. P., Jr., Peterson, G. W., Lenz, J. G., Reardon, 

R. C., & Saunders, D. E. (1996). Career Thoughts 

Inventory: Professional manual. Odessa, FL: Psychological 

Assessment Resources, Inc.

Sampson, J. P., Jr., Peterson, G. W., Reardon, R. C., & Lenz, 

J. G. (2000). Using readiness assessment to improve 

career services: A cognitive information‐-processing 

approach. The Career Development Quarterly, 49(2), 

146–174. DOI: https://doi.org/10.1002/j.2161-0045.2000.

tb00556.x

https://doi.org/10.1002/da.23109
http://purl.flvc.org/fsu/fd/FSU_libsubv1_scholarship_submission_1587411085_afa0b2e3
http://purl.flvc.org/fsu/fd/FSU_libsubv1_scholarship_submission_1587411085_afa0b2e3
https://doi.org/10.33009/fsu.1587411085
https://doi.org/10.33009/fsu.1587411085
http://rcb.sagepub.com/content/early/2015/03/27/0034355215579278.full.pdf
http://rcb.sagepub.com/content/early/2015/03/27/0034355215579278.full.pdf
https://doi.org/10.1177/0034355215579278
https://doi.org/10.1177/1069072707305769
https://doi.org/10.1177/1069072707305769
https://doi.org/10.1016/j.jvb.2019.06.004
https://doi.org/10.1016/j.jvb.2019.06.004
https://doi.org/10.1016/j.jvb.2017.01.002
https://doi.org/10.1016/j.jvb.2017.01.002
https://doi.org/10.1037/cou0000367
https://doi.org/10.1037/cou0000367
https://doi.org/10.1016/S2215-0366(20)30077-8
https://doi.org/10.1016/0005-7967(94)00075-U
https://doi.org/10.1016/0005-7967(94)00075-U
https://doi.org/10.1177/0020764020935488
https://doi.org/10.20856/jnicec.4706
https://doi.org/10.20856/jnicec.4706
https://doi.org/10.1300/J035v14n03_06
https://doi.org/10.1037/vio0000395
https://doi.org/10.1037/vio0000395
https://doi.org/10.3390/ijerph17217770
https://doi.org/10.3390/ijerph17217770
https://doi.org/10.1080/03069885.2018.1513451
https://doi.org/10.1080/03069885.2018.1513451
https://doi.org/10.1016/j.jvb.2010.06.005
https://doi.org/10.1016/j.jvb.2010.06.005
http://fsu.digital.flvc.org/islandora/object/fsu%3A749259
http://fsu.digital.flvc.org/islandora/object/fsu%3A749259
https://doi.org/10.33009/fsu.1597415022
https://doi.org/10.33009/fsu.1597415022
https://doi.org/10.1002/j.2161-0045.2000.tb00556.x
https://doi.org/10.1002/j.2161-0045.2000.tb00556.x


12Driver and Bullock-Yowell Swiss Psychology Open DOI: 10.5334/spo.32

TO CITE THIS ARTICLE:
Driver, S., & Bullock-Yowell, E. (2022). The Impact of Psychological Distress Due to COVID-19 on College Student Career Development. 
Swiss Psychology Open, 2(1): 3, pp. 1–12. DOI: https://doi.org/10.5334/spo.32

Submitted: 15 November 2021     Accepted: 08 June 2022     Published: 04 July 2022

COPYRIGHT:
© 2022 The Author(s). This is an open-access article distributed under the terms of the Creative Commons Attribution 4.0 
International License (CC-BY 4.0), which permits unrestricted use, distribution, and reproduction in any medium, provided the original 
author and source are credited. See http://creativecommons.org/licenses/by/4.0/.

Swiss Psychology Open is a peer-reviewed open access journal published by Ubiquity Press.

Sokolovsky, A. W., Hertel, A. W., Micalizzi, L., White, H. R., 

Hayes, K. L., & Jackson, K. M. (2021). Preliminary impact of 

the COVID-19 pandemic on smoking and vaping in college 

students. Addictive Behaviors, 115, 106783. DOI: https://

doi.org/10.1016/j.addbeh.2020.106783

Thompson, M. N., Her, P., Fetter, A. K., & Perez, C. J. (2019). 

College student psychological distress: Relationship to self‐
esteem and career decision self‐efficacy beliefs. The Career 

Development Quarterly, 67(4), 282–297. DOI: https://doi.

org/10.1002/cdq.12199

Uthayakumar, R., Schimmack, U., Hartung, P. J., & Rogers, 

J. R. (2010). Career decidedness as a predictor of 

subjective well-being. Journal of Vocational Behavior, 

77(2), 196–204. DOI: https://doi.org/10.1016/j.

jvb.2010.07.002

Xiao, H., Carney, D. M., Youn, S. J., Janis, R. A., Castonguay, L. G., 

Hayes, J. A., & Locke, B. D. (2017). Are we in crisis? National 

mental health and treatment trends in college counseling 

centers. Psychological Services, 14(4), 407–415. DOI: https://

doi.org/10.1037/ser0000130

PEER REVIEW COMMENTS

Swiss Psychology Open has blind peer review, which is 
unblinded upon article acceptance. The editorial history 
of this article can be downloaded here:

•	 PR File 1. Peer Review History. DOI: https://doi.
org/10.5334/spo.32.pr1

https://doi.org/10.5334/spo.32
http://creativecommons.org/licenses/by/4.0/
https://doi.org/10.1016/j.addbeh.2020.106783
https://doi.org/10.1016/j.addbeh.2020.106783
https://doi.org/10.1002/cdq.12199
https://doi.org/10.1002/cdq.12199
https://doi.org/10.1016/j.jvb.2010.07.002
https://doi.org/10.1016/j.jvb.2010.07.002
https://doi.org/10.1037/ser0000130
https://doi.org/10.1037/ser0000130
https://doi.org/10.5334/spo.32.pr1
https://doi.org/10.5334/spo.32.pr1

	The Impact of Psychological Distress Due to COVID-19 on College Student Career Development
	Recommended Citation

	The Impact of Psychological Distress due to COVID-19 on College Student Career Development

